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Introduction and Overview

Introduction

A schoolwide program is a comprehensive reform strategy designed to upgrade the entire educational program in a Title I campus; 
its primary goal is to ensure that all students, particularly those who are low-achieving, demonstrate proficient and advanced levels of 
achievement on the Texas Assessment of Knowledge and Skills (TAKS).

This schoolwide reform strategy requires that a school-- 
 • Conduct a comprehensive needs assessment;  
 •  Identify and commit to specific goals and strategies that address those needs;
 •  Create a comprehensive plan; and
 •  Conduct an annual review of the effectiveness of the schoolwide program and revise the plan as necessary.

The emphasis in schoolwide program campuses is on serving all students, improving all structures that support student learning, and 
combining all resources, as allowed, to achieve a common goal.  Schoolwide programs maximize the impact of Title I. 

The schoolwide approach to achieving these ambitious goals is based on the premise that comprehensive reform strategies rather 
than separate, add-on services are most effective in raising academic achievement for the lowest achieving students in a school.  A  
well-designed and implemented schoolwide program touches all aspects of the school’s operation and offers an appropriate option for 
high-poverty schools seeking to improve achievement for all students, particularly the lowest achieving. 

Source: Designing Schoolwide Programs/USDE/Non-Regulatory Guidance, March 2006



Overview 

  Research shows these schools share common characteristics, including:
   o A clear focus;
   o High expectations for students and staff;
   o An environment focused on learning;
   o Strong leadership;
   o Curriculum, instruction, and assessments aligned with standards;
   o High-quality professional development;
   o A collaborative spirit and collaborative structures;
   o Meaningful parental involvement; and 
   o A commitment to continuous review and improvement.

  Source: Designing Schoolwide Programs/USDE/Non-Regulatory Guidance, March 2006



Schoolwide Program Requirements

• 40% poverty threshold.
• One-year planning required prior to implementation.
• Identification of students is not required.
• Annual evaluation of program effectiveness.
• Implementation of the ten schoolwide components.
• A schoolwide program that consolidates funds is not required to maintain separate fiscal accounting records for each of those programs; the plan  
 must include a list of the federal, state, and local funds being combined.
• The amount of federal funds used in a schoolwide program must be supplemental to the amount of state and local funds the school would   
 otherwise receive.
• A schoolwide program shall maintain records that demonstrate that the program, as a whole, addresses the intent and purposes of each of the   
 federal programs consolidated to support it.
• Schoolwide programs are not relieved of requirements relating to health, safety, civil rights; student and parental participation and involvement;   
 services to private school children; maintenance of effort; comparability of services; and distribution/receipt of funds to the State Education   
 Agency (SEA) or the Local Education Agency (LEA).
• Scientifically-based research must be utilized when planning the schoolwide program.
• Schoolwide programs are subject to the requirements of the following:
 o Section 1111 – State Plans (standards, assessments, AYP, accountability)
 o Section 1116 – Academic Assessment and LEA and School Improvement (school identification for  improvement, supplemental services,   
   choice, etc.)
 o Section 1117 – School Support and Recognition (school support teams)
 o Section 1118 – Parental Involvement (input, involvement, notification)
 o Section 1119 – Qualifications for Teachers and Paraprofessionals (general requirements)



Benefits of a Schoolwide Program

In general, schoolwide programs:

• Allow flexibility in combining resources serving all students, redesigning the school and its services;
• Plan for comprehensive, long-term improvement;
• Permit all students to participate;
• Promote coordination and integration of curriculum and instruction;
• Provide continuous learning for staff, parents, and the community;
• Use research-based practices to develop and implement enriched instruction for all students;
• Hold all students accountable for achieving the same high standards;
• Use inclusive approaches to strengthen the school’s organization structure;
• Consolidate resources to achieve program goals; and
• Engage in continuous self-assessment and improvement.

Source: Designing Schoolwide Programs/USDE/Non-Regulatory Guidance, March 2006



Statute

SEC. 1114. SCHOOLWIDE PROGRAMS

(a) USE OF FUNDS FOR SCHOOLWIDE PROGRAMS-
 (1) IN GENERAL- A local educational agency may consolidate and use funds under this part, together with other Federal, State, and 
  local funds, in order to upgrade the entire educational program of a school that serves an eligible school attendance area in which not   
  less than 40 percent of the children are from low-income families, or not less than 40 percent of the children enrolled in the school   
  are from such families.
 (2) IDENTIFICATION OF STUDENTS NOT REQUIRED-
  (A)  IN GENERAL- No school participating in a schoolwide program shall be required — 
    (i) to identify particular children under this part as eligible to participate in a schoolwide program; or
    (ii) to provide services to such children that are supplementary, as otherwise required  by section 1120A(b).
  (B)  SUPPLEMENTAL FUNDS- A school participating in a schoolwide program shall use funds available to carry out this section only   
   to supplement the amount of funds that would, in the absence of funds under this part, be made available from non-Federal   
   sources for the school, including funds needed to provide services that are required by law for children with disabilities and   
   children with limited English proficiency.
 (3) EXEMPTION FROM STATUTORY AND REGULATORY REQUIREMENTS-
  (A)  EXEMPTION- Except as provided in subsection (b), the Secretary may, through publication of a notice in the Federal Register,   
   exempt schoolwide programs under this section from statutory or regulatory provisions of any other noncompetitive formula grant   
   program administered by the Secretary (other than formula or discretionary grant programs under the Individuals with Disabilities   
   Education Act, except as provided in section 613(a)(2)(D) of such Act), or any discretionary grant program administered by   
   the Secretary,  to support schoolwide programs if the intent and purposes of such other programs are met.



  (B) REQUIREMENTS- A school that chooses to use funds from such other programs shall not be relieved of the requirements relating  
   to health, safety, civil rights, student and parental participation and involvement, services to private school children, maintenance   
   of effort, comparability of services, uses of Federal funds to supplement, not supplant non-Federal funds, or the distribution of   
   funds to State educational agencies or local educational agencies that apply to the receipt of funds from such programs.
  (C) RECORDS- A school that consolidates and uses funds from different Federal programs under this section shall not be required to   
   maintain separate fiscal accounting records, by program, that identify the specific activities supported by those particular funds as  
   long as the school maintains records that demonstrate that the schoolwide program, considered as a whole, addresses the intent   
   and purposes of each of the Federal programs that were consolidated to support the schoolwide program.
 (4) PROFESSIONAL DEVELOPMENT- Each school receiving funds under this part for any fiscal year shall devote sufficient resources to   
   effectively carry out the activities described in subsection (b)(1)(D) in accordance with section 1119 for such fiscal year, except that a   
   school may enter into a consortium with another school to carry out such activities.

(b) COMPONENTS OF A SCHOOLWIDE PROGRAM-
 (1) IN GENERAL- A schoolwide program shall include the following components:
   (A)  A comprehensive needs assessment of the entire school (including taking into account the needs of migratory children as defined   
    in section 1309(2)) that is based on information which includes the achievement of children in relation to the State academic   
     content standards and the State student academic achievement standards described in section 1111(b)(1).
   (B)  Schoolwide reform strategies that — 
    (i)  provide opportunities for all children to meet the State’s proficient and advanced levels of student academic achievement   
      described in section 1111(b)(1)(D);
    (ii)  use effective methods and instructional strategies that are based on scientifically based research that — 
      (I)  strengthen the core academic program in the school;
      (II)  increase the amount and quality of learning time, such as providing an extended school year and before- and after-  
        school and summer programs and opportunities, and help provide an enriched and accelerated curriculum; and
      (III)  include strategies for meeting the educational needs of historically underserved populations;



   
   (iii) (I) include strategies to address the needs of all children in the school, but particularly the needs of low-achieving 
      children and those at risk of not meeting the State student academic achievement standards who are members of   
      the target population of any program that is included in the schoolwide program, which may include — 
      (aa) counseling, pupil services, and mentoring services;
      (bb) college and career awareness and preparation, such as college and career guidance, personal finance education,   
       and innovative teaching methods, which may include applied learning and team-teaching strategies; and
      (cc) the integration of vocational and technical education programs; and
     (II) address how the school will determine if such needs have been met; and
    (iv) are consistent with, and are designed to implement, the State and local improvement plans, if any.
  (C) Instruction by highly qualified teachers.
  (D)  In accordance with section 1119 and subsection (a)(4), high-quality and ongoing professional development for teachers, 
   principals, and paraprofessionals and, if appropriate, pupil services personnel, parents, and other staff to enable all children in 
   the school to meet the State’s student academic achievement standards.
  (E)  Strategies to attract high-quality highly qualified teachers to high-need schools.
  (F) Strategies to increase parental involvement in accordance with section 1118, such as family literary services.
  (G) Plans for assisting preschool children in the transition from early childhood programs, such as Head Start, Even Start, Early 
    Reading First, or a State-run preschool program, to local elementary school programs.
  (H) Measures to include teachers in the decisions regarding the use of academic assessments described in section 1111(b)(3) in   
   order to provide information on, and to improve, the achievement of individual students and the overall instructional program.
  (I) Activities to ensure that students who experience difficulty mastering the proficient or advanced levels of academic achievement   
   standards required by section 1111(b)(1) shall be provided with effective, timely additional assistance which shall include   
   measures to ensure that students’ difficulties are identified on a timely basis and to provide sufficient information on which to base  
   effective assistance.
  (J) Coordination and integration of Federal, State, and local services and programs, including programs supported under this Act,   
   violence prevention programs, nutrition programs, housing programs, Head Start, adult education, vocational and technical   
   education, and job training.



 (2)  PLAN-
  (A)  IN GENERAL- Any eligible school that desires to operate a schoolwide program shall first develop (or amend a plan for such a   
   program that was in existence on the day before the date of enactment of the No Child Left Behind Act of 2001), in consultation   
   with the local educational agency and its school support team or other technical assistance provider under section 1117, a   
   comprehensive plan for reforming the total instructional program in the school that — 
   (i) describes how the school will implement the components described in paragraph (1);
   (ii) describes how the school will use resources under this part and from other sources to implement those components;
   (iii) includes a list of State educational agency and local educational agency programs and other Federal programs under 
    subsection (a)(3) that will be consolidated in the schoolwide program; and
   (iv) describes how the school will provide individual student academic assessment results in a language the parents can 
    understand, including an interpretation of those results, to the parents of a child who participates in the academic 
    assessments required by section 1111(b)(3).
  (B) PLAN DEVELOPMENT- The comprehensive plan shall be — 
   (i) developed during a one-year period, unless — 
    (I)  the local educational agency, after considering the recommendation of the technical assistance providers under section   
     1117, determines that less time is needed to develop and implement the schoolwide program; or
    (II) the school is operating a schoolwide program on the day preceding the date of enactment of the No Child Left Behind   
     Act of 2001, in which case such school may continue to operate such program, but shall develop amendments to its   
     existing plan during the first year of assistance after that date to reflect the provisions of this section;
   (ii) developed with the involvement of parents and other members of the community to be served and individuals who will carry   
    out such plan, including teachers, principals, and administrators (including administrators of programs described in other   
    parts of this title), and, if appropriate, pupil services personnel, technical assistance providers, school staff, and, if the plan   
    relates to a secondary school, students from such school;



    (iii) in effect for the duration of the school’s participation under this part and reviewed and revised, as necessary, by the school;
    (iv) available to the local educational agency, parents, and the public, and the information contained in such plan shall be in an 
     understandable and uniform format and, to the extent practicable, provided in a language that the parents can understand; and  
    (v) if appropriate, developed in coordination with programs under Reading First, Early Reading First, Even Start, Carl D. Perkins   
     Vocational and Technical Education Act of 1998, and the Head Start Act.

(c) PREKINDERGARTEN PROGRAM- A school that is eligible for a schoolwide program under this section  may use funds made available under   
 this part to establish or enhance prekindergarten programs for children below the age of 6, such as Even Start programs or Early Reading First   
 programs.

 http://www.ed.gov/policy/elsec/leg/esea02/pg2.html#sec1114

Source: Designing Schoolwide Programs/USDE/Non-Regulatory Guidance, March 2006





Comprehensive Needs Assessment

Comprehensive Needs Assessment
Definition

The comprehensive needs assessment is the centerpiece of the planning process and is the driving force most impacting the district and campus 
improvement plans.  Using internal and external data assists the planning team in developing its vision of the future in a systematic effort to acquire an 
accurate, thorough picture of a school district.  The comprehensive needs assessment should identify the educational strengths and areas in need of 
improvement by examining student performance, staff and curriculum objectives, parent and community involvement, and campus facilities. 

Public Law (PL) 107-110, Section 1114(b)(1)(A)

Examples of Possible Activities

•	 Establish a planning team composed of educators, parents, community members, and business representatives.
• Create a vision for schoolwide reform.
• Use data to create a campus profile.
• Identify data sources to substantiate planning recommendations.
• Analyze data.

Evaluation

 •		 Provide documentation of the planning team and its required members.
 • Ensure and document that the ten Title I components were effectively addressed.
 •		 Provide documentation of checks and balances established in order to ensure that the comprehensive needs assessment drives the   
  schoolwide plan.

Refer to CD for additional resources.

Component 1



Comprehensive Needs Assessment

Description of Action

Using schoolwide planning teams helps create a school culture that  
engages staff in a data-driven process to conduct a comprehensive  
needs assessment, allowing them to:
• clarify their vision for reform, 
• create a school profile, 
• identify data sources, and 
• analyze data to ensure that the learning needs 
 of every child are met.

Research Base for Action

Schools across the nation realize the importance of creating high- 
quality data collection and analysis systems.  School leaders use  
these processes to identify the conditions and hidden assumptions  
that prevent students from achieving their full academic potential.   
With this information, they can strategically direct resources for  
developing explicit policies and procedures to close the education  
gap, ensuring that every student has a quality education. 

Refer to CD for research citations

p. 7, 2006 Non-Regulatory Guidance

Comprehensive Needs Assessment

The planning process begins with the required comprehensive  
needs assessment. [Section 1114(b)(2)(B) of Title I of the  
Elementary and Secondary Education Act (ESEA)].  The needs  
assessment is critical to developing a schoolwide program, as it  
reveals the priority areas on which the program will focus. The 
needs assessment guides the development of the comprehensive 
schoolwide plan and suggests benchmarks for its evaluation, and, 
as such, is closely linked to all aspects of schoolwide program  
implementation. The needs assessment is based on academic  
information about all students in the school, including  
economically disadvantaged students; students from major  
racial and ethnic groups; students with disabilities; limited English  
proficient students, and migrant students.

[Steps] required [in conducting a] needs assessment:   
 (1)  establishing a schoolwide planning team;  
 (2) clarifying the vision for reform;  
 (3)  creating the school profile;  
 (4) identifying data sources; and  



Reform Strategies

Schoolwide Reform Strategies
Definition

Schoolwide reform strategies must provide opportunities for all children to meet the state’s proficient or advanced levels of student performance.  These 
strategies should be based on effective means of improving achievement of children.  Statute specifies guidelines in five different areas for use by 
campuses when evaluating effective instructional strategies.
PL 107-110, Section 1114(b)(1)(B)

Examples of Possible Activities

• Review program documentation to ensure that all instructional programs/instructional strategies are supported by scientifically-based research.
• Identify how each activity in your school strengthens the core academic program.
• Identify scientifically-based research programs that increase the amount and quality of learning time. 
  o Review the master schedule to identify opportunities for extended learning time.
  o Investigate how manipulatives are used in the various core areas.
• Identify programs within your school that address enriched and accelerated curriculum issues.
  o Conduct a curriculum alignment audit.
• Disaggregate the data by sub-groups to determine your programs’ effectiveness in meeting the needs of      
 historically underserved student populations.

Evaluation
 

• Provide documentation of extended learning processes/strategies that improved quality of learning.
• In the areas of core curriculum, enrichment curriculum, and accelerated curriculum, provide documentation of how rigor and   
 relevance was determined.
• Indicate the instructional and schoolwide strategies being used to address the needs of all students to meet or exceed the AYP   
 standards.
• Document the specific strategies being used to address the needs of low achieving students and those at risk of not meeting the   
 required AYP  standards.
• Provide evidence of the assessments used to measure student achievement on a continual basis.

Refer to CD for additional resources.
Source: Designing Schoolwide Programs/USDE/Non-Regulatory Guidance, March 2006

Component 2



Schoolwide Reform Strategies

Description of Action 

When school staff use schoolwide reform strategies drawn from the  
research on effective classroom practice, they foster a systemic  
approach that ensures the learning needs of all students are met.

Research Base for Action

As teachers incorporate innovative instructional approaches that foster  
a positive learning environment and hold all students to high academic 
expectations, they typically use a wider range of research-based practices 
and data sources. However, when these efforts involve systemwide  
administrator and teacher collaborations, all staff in the system develop a 
vision for instruction that is more responsive to the needs of all students.  
The key to successful implementation of these efforts lies with providing 
educators’ professional development that is not only aligned to the context  
of the school, but also to the contexts of the staff members themselves.  

Refer to CD for research citations.

p. 16, 2006 Non-Regulatory Guidance

Schoolwide Reform Strategies

Instructional strategies and initiatives in the comprehensive plan 
must be based on scientifically-based research, strengthen the core 
academic program, increase the quality and quantity of learning 
time, and address the learning needs of all students in the school.



Instruction by Highly Qualified Teachers

Instruction by Highly Qualified Teachers

Definition

Instruction by highly qualified teachers must be provided to all students.  High poverty, low-performing schools are sometimes staffed with 
disproportionately high numbers of teachers who are not highly qualified.  To address this disproportionality, the ESEA requires that all teachers of core 
academic subjects and instructional paraprofessionals in a schoolwide program school meet the qualifications required to be highly qualified.  

PL 107-110, Section 1114(b)(1)(C)

Examples of Possible Activities

•	 Record highly qualified status of teachers, their teaching position, the course(s) they teach, and their service records.
• Record highly qualified status of paraprofessionals, their assignments, and their service records.
• Record paraprofessional duties that increase the opportunities for all students to meet the academic achievement standards.
• Assist teachers with monetary or non-monetary support for continuing education classes.
• Provide time off for professional development.
• Provide an effective Buddy/Mentoring system.
• Assign teachers for a “best fit” of their strengths.
• Professional development of “in-place” programs prior to school year with ongoing evaluations of effectiveness.
• Monitor effectiveness of teachers by frequent walk-throughs. 
• Provide  time for teachers to observe master teachers in the classroom.
• Provide opportunity for teachers to have classroom materials explained as to their use in instruction.
• Provide opportunities for collaboration in looking at benchmark and testing results and analyzing teaching strategies to provide needed   
 instruction for non-mastered instruction.

Component 3



Evaluation

•	 Provide documentation of all highly qualified core content area teachers.
•	 Provide documentation of the teachers not highly qualified.
•	 Document and indicate the process used for teachers who are not highly qualified but are working toward becoming highly qualified.
•		 Ensure and provide evidence that the best teachers are being assigned to the critical areas of instruction and student need.
•		 Provide documentation that all paraprofessionals are highly qualified.
•		 Provide evidence that all instructional paraprofessionals are being utilized effectively to assist student achievement.
•		 Ensure and provide evidence that the mentoring system effectively supports and engages staff.
•		 Analyze, ensure, and document the equity percentage of new and inexperienced professional teaching assignments on low-performing   
 campuses.

Refer to CD for additional resources.

Source: Designing Schoolwide Programs/USDE/Non-Regulatory Guidance, March 2006



Instruction by Highly Qualified Teachers

Description of Action
 
Highly effective schools have highly qualified staff that make learning a  
priority for all students.

Research Base for Action

Teachers impact student achievement more than any other individual  
school factor.  Moreover, research has shown a strong relationship  
between teacher certification and student achievement.  Schools that  
address teacher quality issues—teacher shortages and the  
disproportionate assignment of inexperienced or uncertified teachers  
to classrooms with disadvantaged students—are better able to  
maximize their teaching resources and meet the needs of all students. 

Refer to CD for research citations

 
p. 16, 2006 Non-Regulatory Guidance

Instruction by Highly Qualified Teachers

High poverty, low-performing schools are sometimes staffed with 
disproportionately high numbers of teachers who are not highly 
qualified. To address this disproportionality, the ESEA requires 
that all teachers of core academic subjects and instructional para- 
professionals (employees of a LEA who provide instructional  
support) in a schoolwide program school meet the qualifications  
required by section 1119.  Student achievement increases in schools 
where teaching and learning have the highest priority, and students 
achieve at higher levels when taught by teachers who know their 
subject matter and are skilled in teaching it.



Professional
Development



High-Quality Professional Development

High-Quality and Ongoing Professional Development

Definition

Teachers and other staff in schoolwide program schools must be equipped to face the challenge of helping all students meet the State’s academic 
achievement standards.  To do this, they must be familiar with the goals and objectives of the schoolwide plan, and receive the sustained, high-quality 
professional development required to implement them.  The statute requires that professional development be extended, as appropriate, to those who 
partner with teachers to support student achievement, such as principals, paraprofessionals, and parents.  

PL 107-110, Section 1114(b)(1)(D)

Examples of Possible Activities

•	 Select the professional development to meet the needs of all principals, teachers, paraprofessionals, parents, and others as appropriate.
• Seek waivers for additional in-service days and base it on needs assessment.
• Utilize book study groups and department led training.
• The LEA will provide opportunities for all employees to obtain training in programs and initiatives that are already in place.
• Utilize video conferencing equipment and/or online training to meet the schedules of teachers.
• The LEA will provide professional development opportunities for all personnel to meet the identified needs of all student populations to increase   
 student performance.
• Allow teachers to attend professional developments through the year on content areas specific to teacher’s assignment.
• Rearrange the school day to include a block of time before, during, or after school for collaborative meetings or planning time across grade   
 levels and content areas.
• Hire “permanent substitutes” to rotate through classrooms to periodically “free up” teachers to attend meetings during the day rather than before   
 or after school.
• Schedule “specials” (e.g., art, music), clubs, and tutorials during the same time blocks so teachers have  time to collaborate or receive training.

Component 4



Evaluations

•	 Provide the data and process that was used to determine the professional development needs of principals, teachers, paraprofessionals, and   
 parents.
• Ensure and provide evidence that staff members participate in staff development.
• Provide evidence of ongoing data driven professional development as it connects to curriculum, instruction, assessment, and campus planning.
• Monitor, evaluate, and provide documentation of teacher effectiveness in correlation with professional development and its impact on student   
 learning, leadership, and school community.
•	 Provide documentation that administrators conduct classroom observations to monitor implementation of professional development activities.
• Provide documentation that the campus/district calendar provides scheduled opportunities outside of the teaching day for teachers to sustain   
 their staff development.
•	 Provide evidence of scheduled staff development as it relates to specific campus needs.

Refer to CD for additional resources.
Source: Designing Schoolwide Programs/USDE/Non-Regulatory Guidance, March 2006



High-Quality and Ongoing Professional Development

Description of Action 

Effective schoolwide programs intentionally target professional  
development strategies to ensure that teaching staff, as well as  
others who support learning, are prepared to address the needs  
of all learners.

Research Base for Action

There is strong correlation between teachers’ instructional strategies  
and student success, and a teacher’s repertoire of classroom strategies  
commonly depends on the quality of professional development the  
teacher receives.  Moreover, research shows that it is not only the  
classroom teacher who needs professional development; engaging  
and preparing all those who support student learning—teachers,  
administrators, paraprofessionals, and parents—in a cycle of continual  
learning is vital.  Pont, Sonnet, and Werquin describe the minimum  
educational conditions for adults: clarity of goals, adequate levels of  
challenge, capitalization on previous knowledge, sustainability over  
time, organizational support, and alignment of achievement with the  
goals set.  Professional development to support effective classroom  
practice includes peer coaching, study groups, reflective interactions  
or writing, professional development portfolios, mentoring, and  
practitioner research, as well as limited use of targeted, “one-shot”  
training. 

Refer to CD for research citations.

 
p. 16, 2006 Non-Regulatory Guidance

High-Quality and Ongoing Professional Development

High-quality and ongoing professional development—Teachers 
and other staff in schoolwide program schools must be equipped 
to face the challenge of helping all students meet the State’s  
academic achievement standards. To do this, they must be familiar 
with the goals and objectives of the schoolwide plan, and receive the  
sustained, high-quality professional development required to  
implement them. The statute requires that professional  
development be extended, as appropriate, to those who partner 
with teachers to support student achievement, such as principals, 
paraprofessionals, and parents.





Strategies to Attract HQ Teachers

Strategies to Attract Highly Qualified Teachers

Definition

Although recruiting and retaining highly qualified teachers is an on-going challenge in high poverty schools, low-performing students in these schools 
have a special need for excellent teachers.  Therefore, the schoolwide plan must describe the strategies it will use to attract and retain highly 
qualified teachers. 
    
PL 107-110, Section 1114(b)(1)(E)

Examples of Possible Activities

•	 Advertise in the newspaper, on the web, television, radio.
• Advertise in subject-related professional publications.
• Attend college and ESC job fairs.
• Provide salary based incentives for high-need content areas, i.e. math and science.
• Guarantee small classroom size.
• Provide mentoring program.
• Assist teachers with monetary and/or non-monetary support to complete graduate coursework.
• Assist teachers in receiving incentives for additional certifications.
• Provide incentives, monetary and non-monetary, for teachers teaching at low-performing campuses.
• Retain teaching staff through reform strategies to change the  characteristics of the campus to become more personally and professionally   
 satisfying.
• Provide salary adjustments and additional resources  for campuses that are “hard-to-staff” when hiring highly-qualified teachers.
• Promote quality leadership (campus administration).
• Provide opportunities for teacher input in developing local compensation policies.
• Provide on-going and “catch-up” training for programs that are in place on a campus for both teachers and instructional paraprofessionals.

Refer to CD for additional resources.

Source: Designing Schoolwide Programs/USDE/Non-Regulatory Guidance, March 2006

Component 5



Evaluations

•	 If applicable, provide evidence that the district budget and plan indicate incentive pay for attracting and retaining highly qualified teachers.
• Provide documentation that staff will receive incentives for additional certifications or trainings that are needed.
•	 Ensure that budgets reflect salary adjustments and/or additional resources for campuses that are hard to staff.
• Provide documentation of the campus/district teacher turnover rate and the plan of action to minimize or  resolve the issue.
• Provide documentation and impact of the new teacher mentoring and training activities.
• Provide evidence of recruitment efforts using multiple forms of media.
• Provide documentation concerning the process for assigning teachers to critical instructional areas.
• Analyze, ensure, and document the equity percentage of new and inexperienced professional teaching assignments on low-performing   
 campuses.
• Provide documentation that teachers have input about monetary and non-monetary compensation for continuing education, certifications, and  
 graduate school.
• Provide evidence of reform strategies that create a stable and effective instructional staff.

Refer to CD for additional resources.

Source: Designing Schoolwide Programs/USDE/Non-Regulatory Guidance, March 2006

  



Strategies to Attract Highly Qualified Teachers

Description of Action
 
Addressing the needs of students in high-poverty, low-performing schools 
requires a highly qualified staff that has the experience and knowledge to 
address the unique contextual issues inherent to these schools.

Research Base for Action

While recruiting and retaining highly qualified teachers is an issue for all 
schools, it is a central priority and constant concern for districts with high- 
poverty populations and low-performing schools. Administrators in these 
schools often state that they have difficulty supporting less experienced 
teachers, attracting enough experienced applicants, and preventing high  
staff turnover.  However, there are two strategies that are proving effective 
in these efforts: 1) provide ongoing support through mentoring and induction 
programs, and 2) create policies that support routine evaluation and  
assessment of current recruitment and retention strategies. 

Refer to CD for research citations.
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Strategies to Attract Highly Qualified Teachers

Strategies to attract highly qualified teachers to high-need  schools—
Although recruiting and retaining highly qualified teachers is an on-
going challenge in high poverty schools, low-performing students in 
these schools have a special need for excellent teachers. Therefore, 
the schoolwide plan must describe the strategies it will use to attract 
and retain highly qualified teachers.





Strategies to Increase Parental Involvement

Strategies to Increase Parental Involvement

Definition  

Parental involvement is the participation of parents in regular, two-way, and meaningful communication involving student academic learning and 
school activities.  It is required that schools develop strategies that increase parental involvement.

PL 107-110, Section 1114(b)(1)(F)

Examples of Possible Activities

•		 Notification:  Schools shall send information to parents in a language and format they can understand, including: parents’ right to know teacher   
  qualifications, parents’ right to know non-highly qualified teacher, annual report cards, reports regarding student achievement, parental  
  involvement policy and school-parent compact. 
•	 Consultation:  Schools shall include parents in the development of the parental involvement policy and school-parent compact, seek input from   
 parents to evaluate the parental involvement program, and have face-to-face parent teacher conferences at least at the elementary grade level.
•	 Building Capacity:  Schools shall assist parents in understanding the state’s academic content  and achievement standards and requirements   
 of the Title I program.  Schools shall provide materials and training in areas such as literacy or technology.  

Evaluation

• Provide results and documentation of parent and staff surveys.
• Provide evidence that parental involvement activities are monitored and documented in campus 
   improvement plan.
• Provide evidence of parental involvement through participation and attendance logs.

Refer to CD for additional resources.

Source: Designing Schoolwide Programs/USDE/Non-Regulatory Guidance, March 2006

Component 6



Strategies to Increase Parental Involvement

Description of Action 

Schools demonstrating meaningful parental involvement strategies use a 
variety of strategies to engage all parents in supporting student learning 
that occurs in the home and at school.

Research Base for Action

Research clearly shows that parental involvement can support student 
learning, particularly when aligned with other effective improvement  
strategies.  The most effective parental involvement programs commonly:  
 1)  Build relationships among family, community members, and  
  school staff that foster trust and collaboration; 
 2)  Recognize the range of families’ needs, as well as class and  
  cultural differences, and encourage understanding and respect  
  among all involved; and  
 3) Involve all stakeholders in shared partnerships and mutual  
  responsibility for student learning. They do this by preparing all of those involved—staff and families—to do the work; focusing the work   
  on meaningful outcomes and purposes that relate directly to what students are expected to learn; and creating a sense of advocacy for an   
  inclusive educational culture that involves all stakeholders in the work to support students in their academic pursuits. 

Refer to CD for research citations.
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Strategies to Increase Parental Involvement

Research continues to demonstrate that successful schools have 
significant and sustained levels of parental involvement. Therefore, 
it is important that schoolwide plans contain strategies to involve  
parents, especially in helping their children do well in school. In  
addition, parents must be involved in the planning, implementation, 
and evaluation of the schoolwide program.



Transition

Transition

Definition

For the purpose of Title I, Part A, a preschool program is a program of educational services for eligible children below the age at which the LEA 
provides elementary education and is focused on raising the academic achievement of children once they reach school age.  Title I, Part A preschool 
programs provide young children with the early learning experiences that will enable them to meet academic standards throughout elementary and 
secondary school. 

PL 107-110, Section 1114(b)(1)(G)

Examples of Possible Activities

• Coordinate the professional development activities of preschool and kindergarten teachers in order to align prekindergarten and kindergarten   
 curricula and goals.
• Arrange for kindergarten and preschool teachers to visit each other's classrooms.
• Have preschool teachers provide the future kindergarten teacher with children's portfolios or a written record of their learning during preschool.
• Instruction is guided by a coherent curriculum that includes meaningful content (such as science) and has a strong and systematic focus on   
 cognitive skills, including the language, early reading, writing skills and math skills children need to develop before they enter kindergarten.
• Instruction is always intentional, and frequently is direct and explicit.  There is a balance between individual, small-group, and large-group   
 activities.
• The classroom environment is one where children feel well cared for and safe.  It also stimulates children's cognitive growth and provides   
 multiple and varied opportunities for language and literacy experiences.
• Teachers frequently check children's progress.  Ongoing assessment allows teachers to tailor their instruction to the needs of individual children   
 as well as to identify children who may need special help.
• The preschool staff regularly communicates with parents and caregivers so that caregivers are active participants in their children's education. 

Evaluation

• Provide evidence of monitoring and documentation of the transition process.
•  Provide evidence of transition trainings and follow-through processes.
• Reveal evidence of the data used to target student transition issues and provide documentation of the support that directly impacted them.

Refer to CD for additional resources.

Source: Designing Schoolwide Programs/USDE/Non-Regulatory Guidance, March 2006

 

Component 7



Transition

Description of Action  

Schools that create effective preschool outreach programs provide  
assistance to young children, their parents, and preschool program  
staff. This helps smooth the transition, emotionally and academically,  
from home to school and grade to grade during the elementary school 
years and promotes continued academic success in middle and  
secondary school years.  

Research Base for Action 

Federal support to address the impact of poverty on the education of 
young children began in the 1960s. Since that time, research has  
shown that these efforts to assist children in their transition from home  
to school are important to the life-long educational achievement of  
children.  Typically, preparing children to transition into public schools 
takes two approaches: 1) supporting parents in their efforts to engage 
young children in learning experiences in the home, and 2) aligning  
pre-school programs, whether school-based or not, to elementary  
schools’ curriculum and pedagogy.  

Refer to CD for research citations.
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Plans for Assisting Preschool Students in the Successful  
Transition from Early Childhood Programs to Local  
Elementary Schoolwide Programs

Plans for assisting preschool students in the successful  
transition from early childhood programs to local elementary school-
wide programs—This component emphasizes the value of creating 
a coherent and seamless educational program for at-risk students.  
Early childhood programs, including Early Reading First and  
others, provide a foundation for later academic success, and  
effective schoolwide programs capitalize on this strong start.



Teacher Decision-Making Regarding Assessments

Teachers Included in Decisions Regarding Assessments

Definition

In addition to state performance data, measures are in place to include teachers in the decisions regarding the use of academic assessments in 
order to provide information on, and to improve, the achievement of individual students and the overall instructional program.

PL 107-110, Section 1114(b)(1)(H); Section 1111(b)(3)

Examples of Possible Activities

• Provide opportunities for teachers to work together in developing student assessments such as:  benchmark assessments, teacher    
 observations, performance assessments, teacher made assessments during grading periods, and student inventories.
• Provide opportunities for teachers to meet for collaboration and evaluation of assessments by examining student work/response to    
 assessments.
• Provide opportunities for teachers to use assessment data to determine gaps in curriculum and evaluate teaching strategies.
• Teachers are provided professional development in the types of different assessments, how to design effective assessments, and how to   
 analyze the data.
• Provide professional development on using data to make instructional decisions, improve curriculum, and design assessments.

Evaluation

• Provide evidence/data that the current assessment materials that were developed or purchased by the campus provided the necessary data to   
 impact instructional decisions and improve student outcomes.
• Provide documentation of the changes made to the program based on teacher collaboration, assessment, and analysis of student data.
• Provide evidence that the inclusion of teachers in decisions of student assessments improved student achievement and improved the program.
• Provide evidence of teacher professional development in the areas of assessments, the design of effective instruments, and the analysis of   
 data.

Refer to CD for additional resources.

Source: Designing Schoolwide Programs/USDE/Non-Regulatory Guidance, March 2006

Component 8



Teachers Included in Decisions Regarding Assessments

Description of Action
 
Effective schools incorporate a data-driven instructional process that  
relies on standardized or statewide testing as well as classroom and  
informal assessment tools and provide staff with professional  
development to assist them in using and generating a variety of data  
forms.

Research Base for Action

Data-driven decision making is a foundation for working systemically  
to improve student achievement.  Administrators are encouraged to  
distribute decision making to all staff and particularly to those closest  
to the problems to be solved.  However, a central aspect of implementing  
data-driven processes is training staff in these processes and providing  
them with the time needed to analyze commonly produced data as well  
as to collect additional data as needed.

Refer to CD for research citations.
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Measures to Include Teachers in Decisions Regarding  
the Use of Academic Assessments

In addition to State assessment results, teachers need current 
and ongoing assessment data that describe student achievement. 
These data often come from less formal assessments, such as  
observation, performance assessments, or end-of-course 
tests. The schoolwide program should provide teachers with  
professional development that increases their understanding of 
the appropriate uses of multiple assessment measures and how 
to use assessment results to improve instruction.



Effective and Timely Assistance to Students

Effective and Timely Assistance to Students Experiencing Difficulty

Definition

The schoolwide plan must include activities to ensure that students who experience difficulty mastering the proficient or advanced levels of academic 
achievement levels shall be provided with effective, timely additional assistance which shall include measures to ensure that students’ difficulties are 
identified on a timely basis and to provide sufficient information on which to base effective assistance.

PL 107-110, Section 1114 (b)(1)(I)

Examples of Possible Activities

• Analyze individual student data and/or student work to determine appropriate activities.
• Provide for extended learning opportunities such as tutoring before/after school, Saturday school, summer school.
• Provide individualized/small group learning sessions.
• Provide a rich curriculum that includes real world connections and enrichment activities.
• Incorporate computer assisted learning.
• Incorporate modifications/accommodations for curriculum activities.
• Conduct parent/teacher conferences to keep parents informed.
• Provide school counseling services.
• Link parents to appropriate resources such as: counseling services, out-reach programs, community agencies, mentoring programs, etc.
• Provide professional development in effective teaching strategies or best practices, and implement strategies for appropriate activities.

Evaluation

• Provide documentation of the process used to identify students for extra assistance.
• Provide evidence that students’ needs were met in a timely manner.
• Provide documentation of the strategies or best practices that most reveal student academic success.
• Provide documentation of all students who received additional assistance.

Refer to CD for additional resources.

Source:  Designing Schoolwide Programs/USDE/Non-Regulatory Guidance, March 2006

Component 9



Effective and Timely Assistance to Students Experiencing Difficulty

Description of Action
 
Schools that focus on addressing the needs of every child develop  
structures to identify struggling students and implement targeted  
strategies to support student learning through routine data analysis.

Research Base for Action

As staff use data-driven decision making, they will identify those  
students who are most in need of assistance. By identifying these  
students they will be able to target resources to the students most  
in need and determine the types of strategies that will best meet  
their needs. 

Refer to CD for research citations.
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Activities to Ensure That Students Who Experience  
Difficulty Attaining Proficiency Receive Effective and 
Timely Additional Assistance

The schoolwide program school must identify students who need  
additional learning time to meet standards and provide them with  
timely, additional assistance that is tailored to their needs. This  
assistance must be available to all students in the school who 
 need it. 



Coordination and Integration

Coordination and Integration of Federal, State, and Local Services and Programs
Definition
Section 1114 of Title I, Part A, Public Law 107-110 of NCLB authorizes eligible schools to consolidate Title I funds, along with other Federal, State and 
local funds to operate schoolwide programs.  The ability to consolidate funding is provided so that planners can focus on the programmatic design 
of the schoolwide first and then determine how the plan will be funded, rather than using the fiscal resources to determine program design. Title I 
schoolwide programs are  also encouraged to use the flexibility available to them to coordinate and integrate services and programs, as well as funding, 
with the aim of upgrading the entire educational program for all students.   Effective schools coordinate and integrate programs and services by drawing 
on a wide range of resources such as funding, human, organizational, and facility, etc.  Research shows the importance of monitoring the impact of this 
component to ensure that all students receive a quality education, becoming academically proficient and reaching advanced levels of achievement.

Examples of Possible Activities

• Document the Federal, State, and local services and programs at each schoolwide school such as:
  o Title Programs
  o Career and Technical Education
  o Nutrition Programs
  o Homeless Programs
  o Head Start
  o Violence Prevention Programs
  o Adult Education
  o Job Training
  o Family Literacy
• List resources and services that have common requirements such as:
  o Professional Development
  o Parental Involvement
  o Violence Prevention
  o Family Literacy
• Determine where coordination and integration can occur based on program intent and purpose.
• Document all coordinated programs, services, and funds in the correct location on the Campus Improvement Plan to show the school has met   
 the intent and purpose of each program.

Evaluation **

• Through analyzing data, ensure and provide evidence that students are making progress.
• Ensure and provide evidence that the intent and purpose of each coordinated program was met.
• Provide evidence of supplemental processes used with each coordinated program.
• Provide documentation of comparability testing used to fulfill requirements.

** This data can be included in the comprehensive needs assessment the next year.

Refer to CD for additional resources.

Source: Designing Schoolwide Programs/USDE/Non-Regulatory Guidance, March 2006

Component 10



Coordination and Integration of Federal, State, and Local Services and Programs 

Description of Action
 
Effective schools draw on a wide range of resources from within and  
outside of the system and monitor the impact of their use in order to  
ensure that all students receive a quality education and achieve high  
academic expectations. 

Research Base for Action

Research on effective schools demonstrates the importance of schools 
drawing on a wide range of resources—fiscal, human, organizational, and 
facility—from within and outside of the school in order to target strategies 
to address the needs of all students.  However, research also reveals the 
importance of not only drawing on this array of resources, but also  
monitoring the impact of these actions.  

Refer to CD for research citations.
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Coordination and Integration of Federal, State, and Local 
Services and Programs
 
Schoolwide program schools are expected to use the  
flexibility available to them to integrate services and programs with 
the aim of upgrading the entire educational program and helping all  
students reach proficient and advanced levels of achievement. In  
addition to coordinating and integrating services, schoolwide program 
schools may combine most Federal, State and local funds to provide 
those services.  Exercising this option maximizes the impact of the  
resources available to carry out the schoolwide program. 



Campus Planning

Definition

Schoolwide campuses need to have a comprehensive plan with measurable goals and objectives.  This plan must be developed or revised with 
the involvement of the campus teams.  Campus plans must include the ten schoolwide components.  Plans must be revised as necessary, at least 
annually, looking at academic achievement goals and objectives of all student groups.

Examples of Possible Activities

•   Review prior year campus plan.
•  Review campus needs assessment.
•  Ensure all required ten schoolwide components are addressed.
•  Review composition of campus team.

Evaluation

•  Provide evidence that the campus team performed periodic review of the plan.
•  Provide documentation that the required Title I components were included.
•  Provide evidence that components of the campus plan were monitored, revised, and evaluated.
•  Provide evidence and documentation of campus team  meetings and discussions.

Template for Campus Plans

 1.  Goals – Based on the six national NCLB goals to be adopted at district-level by 2014.
 2.  Objective – Campus specific and measurable to meet goals.
 3.  Statement of Need – Based on comprehensive needs assessment and formative assessment.
 4.  Schoolwide Component – Refers to the action/strategy and which component it addresses.
 5.  Action / Strategy – How the campus will impact each goal and objective.
 6.  Student Population – Which student group action/strategy will target.
 7.  Staff Responsible – Position of staff responsible for action/strategy.
 8.  Timeline – Beginning and ending dates for action/strategy:
    a. Implementation – Date of beginning for action/strategy.
    b. Formative Evaluation – What is ending date for formative assessment.
 9.  Resources – List dollar amounts and program budget codes used for each action/strategy.
10.  Evaluation Measures – Measures used by campus:
    a. Formative –  Data used to make decisions.
    b. Summative – Data used for attainment of action/strategy.

Refer to CD for additional resources.

Source: Designing Schoolwide Programs/USDE/Non-Regulatory Guidance, March 2006

Campus Planning





Resources and Conclusion

Provided  below is a CD comprised of additional links, examples, 
activities, and resources.  Links to Statute and Non-Regulatory 
Guidance are also included.



Conclusion

No Child Left Behind (NCLB) established high standards of accountability for the state and local educational agencies 
(LEAs) by requiring them to raise the achievement of all students, including students in the state’s poorest schools.  
The schoolwide approach to achieving this ambitious goal is based on the premise that comprehensive reform  
strategies, rather than separate, add-on services, are most effective in raising academic achievement for the  
lowest achieving students in a school.  Section 1114 in Public Law 107-110 (NCLB) requires that the ten components  
outlined in this document be included in every schoolwide plan.  The creators of this document intend it as a means of  
conveying technical assistance to Texas schools as well as a tool to help Texas schools have a clear understanding 
of how to implement the ten components of a schoolwide program.  We hope our schools consider this document 
helpful.
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Go to www.esc16.net and click on Publications
(under the heading of Title I Statewide School Support/Parental Involvement Initiative) for:

                                • Updates online when available
                             • Print online coPies at no cost
                             • order additional coPies  
                             • order forms available online  


