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INTRODUCTION

Purpose

The purpose of this resource is to assist educational teams in discussing what level of support a student 
needs from a certified teacher of the deaf and hard of hearing. This resource is not intended to be the 
sole deciding factor on how to support a student who is considered deaf and low functioning. Additional 
considerations could include collaboration of services, assistive technology needs, and additional 
assessments. It is the responsibility of the ARD committee to make final decisions about services delivered 
to students. 

Students and Services

In Texas, a student who is deaf and low functioning is one who meets eligibility as Auditory Impaired (AI) 
or Deaf Blind (DB) and is at risk for difficulties with communication skills, social–emotional skills, mental 
and/or physical limitations, independent living skills, vocational skills, or academic skills. Across the state, 
a variety of service models exists to meet the unique learning and communication needs of this student 
population. 

One of these service models is the support of a deaf education itinerant teacher. An itinerant teacher 
travels among multiple schools offering services to eligible students and/or their teachers based on 
students’ needs as documented in their IEPs. There are two types of itinerant services. 

1. Indirect Services—A deaf education itinerant teacher functions as a consultant to the general and 
special education teacher(s) to provide guidance in using strategies for students who are deaf or hard 
of hearing. 

2. Direct Services—A deaf education itinerant teacher provides direct instruction to the student on a 
weekly basis as determined in the IEP. 

HOW TO DETERMINE SERVICE DELIVERY LEVEL

1. Complete the Student Profile on page 6. 

2. Use the criteria outlined on the Student Skill Rubric on page 7 to choose the appropriate number 
from the scale that reflects your observations of the student in each of the 10 areas. 

3. Add the Column Totals to determine the Rubric Total.

4. Review the Additional Considerations on page 8 and score accordingly. 

5. Calculate the Raw Score by adding the Rubric and Additional Considerations Totals.

6. Compare the Raw Score to the Service Delivery Grid and Service Delivery Levels descriptions to 
determine the Service Delivery Level.  If a student’s score falls within two levels of support, it is 
up to the ARD committee to determine which level would be most appropriate for the student. 
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